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LOBBY ACTIVITY :TYPE IN THE CHAT
WHAT GENERATION AM | ?

Baby Boomer Gen X Millennial Gen Y
Birth Years: 1946-1964 Birth Years: 1965-1980 Birth Years: 1980-1996
Current Age: 57-75 Current Age: 41-56 Current Age: 25-40

GenZ

Birth Years: 1997-2012
Current Age: 9-24
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Baby Boomer

Birth Years: 1946-1964
Current Age: 57-75

Media: Biggest consumers of
media like televisions, radio,
magazines, newspapers. 90%
have a Facebook account.
Adopting technology to stay
in touch with friends.

Shaping Events: Post WW 2,
the cold war, the hippie
movement.

Grants, low housing,
developed wealth

Gen X

Birth Years: 1965-1980
Current Age: 41-56

Media: Television, digitally
savvy and spend roOughly 7
hours a week on Meta.

Shaping Events: End of the
cold war, the rise in personal
computing, feeling lost
between two huge
generations.

Skeptical, Cynical, Defy
Authority, Not Touchy feely,
Muti tasker

Millennial Gen Y

Birth Years: 1980-1996
Current Age: 25-40

Media: 95% still watch TV,
more streaming and Netflix,
Comfortable with mobile
devises, buy things online.
Multiple social media accounts.

Shaping Events: Recession,
technology explosion, 9/11

Optimistic, team oriented,
sense of entitlement, style over
substance, expects
accommodations, opinionated

haf
Gen Z

Birth Years: 1997-2012
Current Age: 9-24

Media: Had a mobile phone
at 10 years old. Used tablets
as toys, hyper —connected, 3
hours a day on mobile device.

Shaping Events: technology,
media, war, parents struggle

Ambitious, nostalgic, prone
to anxiety, reject the Hussle
culture, plan vacations,
protect work-life boundaries,
bare minimum Monday.



LEARNING OBJECTIVES

= Understanding the factors in families associated with early
initiation and misuse.

= Effectively communicate developmentally relevant prevention
messages to parents.

= Strategies for reducing enabling behavior.
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ENGAGING SCHOOL AND COMMUNITY
STAKEHOLDERS '

Bulld support among key stakenolaers
Create prevention champions
Strengthen prevention work




STAKEHOLDERS
Teachers and School Administrators

. Roles




Rhode Island

Student Assistance
Services Project
Success

Providing evidence-based
programs in schools and
communities to prevent
substance use and promote
mental health.

S

Issues Impacting Rhode
Island Student Success
and Well-Being

Current Substance
Users

Parent with SUD

Substance Use
Disorder

Affected Others

Physical or Sexual
Assault

Co-occurring
Mental Health and
Substance Use



Issues Impacting Rhode
Island Student Success

Articulating and Well-Being
th e I m paCt Current Substance

Users

Parent with SUD

Substance Use
Disorder

PASSIVE

Apathy, Disrespect, It is estimated that over
Drowsiness, Poor Grades, half of all Negaiive
Isolation, Unfinished classroom behaviors ...

Assignments

Affected Others

... are influenced in

some way by a :

Physical or Sexual
OVERT substance . . Assault

Truancy, Violence

Defiance, Verbal Abuse
Vandalism

Co-occurring
Mental Health and
Substance Use
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STAKEHOLDERS
Parents and Community: Viembers

>




STAKEHOLDERS
Parents and Community: Viembers

. Roles

Maintain a Sdfe Supportive Monitor Avoid
Healthy Home Community Activity Enabling




Changes in Family Life ?

Things we did that they don’t.




CHAT
QUESTION

What was most important
to you at 14

Teens say now

v Family

v' To Be Understood

v’ Time With Friends
v Doing Well in School

v’ Romantic Relationship

15



A Developmental Approach

The term “development’, refers to patterns of orderly change that
unfold over the lifetime as human beings progress from conception
to maturity and then decline and death.

Although people change and develop throughout their lives, some of
the most rapid and pronounced changes take place during
childhood and adolescence. Many of these changes have the
potential to affect a young person’s interactions and
involvement with substance use or misuse.

Masten, A. S., Faden, V. B., Zucker, R. A., & Spear, L. P. (2009). A developmental perspective on underage alcohol use. Alcohol
Research & Health, 32(1), 3.
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Risk and Protective Processes

Reduce Risk Factors Increase Protective Factors
Increase likelihood of use Conditions for healthy
/ misuse development
Not causal Buffer risks
Impact is exponential Not simply the opposite or

absence of risk

Rhode Island RISAS Student Assistance Services



Risk and Protective Processes

Reduce Risk Factors Increase Protective Factors
Family history of alcohol use disorder; A
Preexisting mental health problems;
Low levels of self-regulation; Social, emotional, behavioral
Victims of sexual or physical abuse; cognitive, and moral competence;
Low parental monitoring; Self-efficacy;
Beliefs; & Resiliency;
Negative peer models Bonding; &

Healthy beliefs & standards for
v behavior

Rhode Island RISAS Student Assistance Services



A Developmental Approach
Cognitive, Biological, Social, and Affective Changes

Brown SA, McGue M, Maggs J, Schulenberg J, Hingson R, Swartzwelder S, Martin C, Chung T, Tapert SF, Sher K, Winters KC, Lowman
C, Murphy S. Underage alcohol use: summary of developmental processes and mechanisms: ages 16-20. Alcohol Res Health.
2009;32(1):41-52. PMID: 23104446; PMCID: PMC3860496.
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Developmental Change
Age-Related Segments

Rhode Island RISAS Student Assistance Services



Developmental Change: Tasks and Accomplishments

@
. 56 00

v Adjusting to school;

v’ Learning;

v’ Getting along with peers at school
and making friends; and

v’ Engaging in rule-abiding behavior
at home and school.

Rhode Island RISAS Student Assistance Services

v Achieving academic success in
advanced topics;

v’ Graduating from high school;

v" Making and maintaining close
friends; and

v’ Learning and following the rules and
laws that govern conduct in society.




Developmental Change: Factors in Context

Peers influence adolescents’ drinking behavior through several pathways:

1. Modeling and/or directly encouraging specific behaviors, including alcohol use;
2. Seeking out and being selected by peers who have similar goals, values, and
behaviors; 3. Overestimating the prevalence of peer drinking, which can promote
heavy drinking; and 4. shifting contexts, such as transitions, that alter perceived
norms and may minimize the experience of adverse consequences of excessive
alcohol use.

Rhode Island RISAS Student Assistance Services



Application: A Conversation; At What Age

Breakout Groups Instructions

Attempt to reach consensus on the most appropriate age that you would allow your
child to engage in the listed behavior. Get as far as you can in the 10 minutes.

Of course, “it depends”, we can agree that many factors about the child should be
considered, so make your case for the youngest age when your conditions are met.

Have fun, be respectful of other views and opinions.

You will be in breakout for 10 minutes



Consensus Activity: At What Age

Have a Social Media Account Attend a Sleepover Watch “R’ rated movie Take public
transportation alone

Stay Out Until midnight Go on a Group Date Get a Piercing or Tattoo Cook a Family Meal




Debriefing: At What Age

Watch “R’ rated movie Take public
transportation alone

Have a Social Media Account

Stay Out Until midnight Go on a Group Date Get a Piercing or Tattoo Cook a Family Meal
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Factors That
Influence Learning

Students with higher grades
are less likely to engage in
alcohol and other drug use
behaviors than their
classmates with lower grades,
and students who do not
engage in alcohol and other
drug use behaviors

receive higher grades

than their class-

mates who

do engage in

alcohol and other

drug use behaviors.

Center for Disease Control
and Prevention, Making
The Connection

Rhode Island Middle and High School
Current Alcohol and Marijuana Use (2021)

30%
® Middle School
25%
® High School
20%
15% 15%
15%
10%
5% 5%
) - -
0%
Alcohol Use Marijuana Use

Source: 2022 Rhode Island Student Survey
SEOW https://seow.ri.gov/our-work/rhode-island-student-survey
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Substance Use
Past 30-Day Use, Alcohol

Rhode Island RISAS Student Assistance Services

In prevention, we often start
with the goal of reducing the
percentage of students who
report use or misuse.

We are growing in our
understanding of how we
support nonuse by
understanding motives.




Substance Use Reasons for Use
Past 30-Day Use,

Teens Say... Marijuana

Positive interpersonal rewards Enjoyment/fun,

(Social) Conj .
Experimentation,

Regulate Affect Avoid (Affect)
rejection (Conformity) Regulate
Negative Emotions (Coping)

social enhancement,
boredom, and relaxation.

Recent studies identify

that (Coping) and
A d u I ts S Gy- oo (Gaining Insight) have
Peers increased and increase
Other Parents risk for continuation and
The School consequences
Media
Role Models

Source: 2022 Rhode Island Student Survey
SEOW https://seow.ri.gov/our-work/rhode-island-student-survey
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Substance Use
Motivations for Not Using

Teens Say for
Alcohol ...

Goals

Parent Disapproval
Health

Values

Morals

Control

Laws

Rhode Island RISAS Student Assistance Services



Substance Use
Motivations for Not Using

Teens Say for Marijuana
Damage (psychological)
Damage (physical)

Don’t feel like getting high
Parental disapproval

Terry-McElrath, Y. M., O'malley, P. M., & Johnston, L. D.
(2008). Saying no to marijuana: Why American youth report
quitting or abstaining. Journal of Studies on Alcohol and
Drugs, 69(6), 796-805.

Rhode Island RISAS Student Assistance Services

Saying No to Marijuana: Why American Youth Report

Quitting or Abstaining*

YVONNE M. TEREY-McELRATH, sisa,? FATRICK M. O'MALLEY, ra.o., ann LLOYD D, JOHMSTON, pa.n.
Insiitube for Sociol Revearck, University of Michigan, 426 Thomprar Streer, Rosm 2341, Anr Arbhor, Mickigar £8706-1248

ABSTRACT. Objective: This smicle sims o comeribate to the litrature
By reporting om0 nationally representative study of LLS. youths regardisg
their self-reported remsoes for abstainisg from or guiting marijuasa use
and the relmionships b such and individuzl sociodesm-
e characteristics of gender and racefethnicey. Metbod: This article
s data fronm is-school serveys obtained from saticnally represestative
crass-sectional samples of LS, high school semdors from 1977 w2008
(A= 82,106). Resslts: Resules indicate the fallowing: (1) 309 af thase
repaming past-12-monts marijuanz use feli they should sither stop ar
reduce their use; (2 among those saying they would not use manijpena
inthe coming year, the mast frequently reponied ressoes cited werne psy-

chological and physical damage and 2ot wasting to get high |reportad by
mrwrre thes S0P, whereas the kast frequently reporied reasons included
expesse, concerns of having o bad trip, and ovailahility (reporied by
ferwer thas 23%); and (3) clear differesces existed in reported reasoss
By gender and meelethniciy. Comclusloss: A significess percentage of
LS. kigh school seniors who one recest marijussa wsers wish o either
redece or stop their mari juana use and are hasisg sach desines an a wide
variety of reasans that show significant gender s racisl'ethnic vasin-
tian. Marijuana prevesiion and cessation palicy and programming could
potentially he stresgrhesed by incorporating the fsdings from these
anatyses. (4 Snd. Afvodol Drags 69: T90-R035, 2008)

ARIIUAMNA HAS LOMG BEEN the subject of intense

political debate as to the dangers and benefits of s
use (Goode, 1997 Grinspoan, 1971; Kaplan, 1970, Moore
et al., 2007). Practitioners and policy makers interested in
the subject of marijuana use and its associated harms and'or
benefits have acoess to a large body of rescarch focusing on
marijuana-use initiation and continuation, including person-
ality characteristics (e.g., Brook et al., 1980; Penning and
Barnes, 1982), personal values (e.g., Carlson and Edwards,
1900}, social context {e.g., Bailey and Hubbard, 1990}, and
spciodemographic charactenistics {e.g ., Bachman et al., 1998;
Biroom et al., 2001; Johmston et al., 2007a). What practition-
era and policy makers do not have is an abundance of re-
search from the complementary perspective of investigating
why individuals might choose sev to use marijuana or 1o stop
or reduce their current use.

The desire to discontinue marijuana wse among users
may be high. In one longitedinal study following Califomia
continuation high school stedents, more than half of cureent
marijuana users had attempied to quit and had failed (Weiner
et al, 1999). Other research indicates that a significant num-
ber of those who ever use marijuana do stop use at some
point. Cessation estimates have been found to range from
approximately 40% in selected Canadian secondary school

Revenved: Febmaary 28, 2008. Revision: Aqpril 25, 2008,

*This research was supporeed by Mational Institute o Drog Abse grant
[Ra01211. The views expeessed in this srmicle are those of the outhors and da
et necessarily reflect the views of the sponsars.

YComrespondence may he ser s Yovonne M- Terry-MecElrath ot the shove
adidress or wia email ab: viermyiemnichedu

samples (Goodstadt et al., 1984) o 85% of age 45 lifetime
users in a LS, panel stady (Johnston et al., 2007h).

Although some sudies have found that, in general, the
same factors are at play in both moninitiation and discon-
tinuation {Kandel and Raveis, 1989), others indicate that
different factors are involved (Goodstadt ef al., [986). And
although some data exist on gender differences in discon-
tinuation (Kandel and Raveis, 1989; Sussman and Dent,
2004}, there is a dearth of available research examining other
discontinuation-related socicdemographic differences.

Early findings indicated that marijuana discontinuation
was strongly related to increased fear of legal consequences,
perceived disapproval, conformity, and social role change
{Goodstade et al., 1984). A more recent longitadinal study
with students in California emphasized that not having
friends who used marijuana was associated with discontinu-
ation (Sussman and Dent, 2004). Conflicting findings have
emerged relative to both the fizar of legal consequences as
wizll as health concerns. Among Ontario siudents, neither
issue was associated with discontinuation | Goadstadt et al.,
1984, 1986). However, health concerns and a dislike for the
effiects of marijuana were cited as the most common reasons
1o discontinue use among a small LLS. college sample {Mar-
i et al., 19E3). A longitudinal study of high school students
in California fownd that current users perceived punitive
maswres o be among the mast effective methods of quitting
marijuana use (Weiner et al., 1999).

Two important points thus emerge from the literature:
(1] no long-term, nationally representative studies are avail-
able investigating the reasons for either abstaining from or
quitting mmarijuana among vouths, and (2 there is a need for
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Intergenerational Transmission of Drinking Motives and How They Relate
to Young Adults” Alcohol Use

Suzanne H.W. Mares®. Anna Lichtwarck-Aschoff and Rutger CMLE. Engels

Behavioural Schence Instinse, Badboud University Nigmegen, PO, Box 9104, 6300 HE Nijmegen, The Metherlands
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wulad drimkang motives e sssocisled with young adulia”’ drsmlasg molives, and

thetr ssociaion with young adulis” denking behaviors. Methods: The sample consiged of 290 | B-yer-old and 289 20-year-old
drinking young adults aid theis parents. Resubis: For the younges growp. stronger malemal copeng motives weee selated 1o stronger
social and emhancement molives, while stronger putenal coping mobives wene sssocisled with stronger voung adull coping muolive
For tee older group, stronger malermal coping molives were nelated W stronger social motives and dronger palemal enbance ment
meotives wore assocised with stronger overall voung adult drinking motives. For the younger group, both enhancement and conform-
iy mobtives wen: rlmdt,:lwu of thelr alcobol we For e older group, only higher social molives were predsclive of higher alookisl
use. Both groups’ hgher coping and enhancement motrves were associged with more dnskang problems. Conclusbons: Whle, con-
coning contest, these are some differences due (o pasent gender and adolescent age, amnger pasenial drinking motives ase indesd
pasocisted with stonger adolescen) drmking msotives, which in e are gquite consistenty relpled o more sdolescent gleoksol use and

alcishol-relatad problems.

INTRODUCTION

Alcohol use, especially among adolescents and young adults,
15 widely recognized as being risky behavior, since it is asso-
cisted with various negative outcomes such as aggression,
risky sexual behavior, cognitive impairments and alcohol dis-
orders later in life (DeBellis ¢ al.. 2000; Exum,. 2006: Grant
ef al., 2006; Odgers et al., 2008). A large field of siudies has
aimed o disentangle the predictors of alcohol wse (Hawkins
et al., 1992; Zucker et al, 2008; Donovan and Molina,
201 1), focusing on contextual factors such as fmends, family
and culiure. but also on individual factors, such as other
problem behavior or personality, Among these many individ-
ual predictors that have been studied, the motivational model
of alcohol use states that drinking molives are the most prox-
imal ones (Cox and Klinger, 1990). According o this model,
drinking motives refer to the reasons why people drink and
always reflect either a positive meinforcement motive, 1o
reach a certain outcome, or a negative renforcement motive,
1o avoid a cemain outcome. Further, these oulcomes can be
either internal, such as emotional states, or external, such as
social acceptance. When these two dimensions are com-
bined, four different classes of drinking motives can be iden-
tified (Cooper, 1994: Kuntsche er al.. 2008): Enhancement
{internal positive), social (external positive), coping (internal
negative) and conformity (extermnal negative). In the litermtire,
these four drinking motives have been differentially linked 1o
distinct alcohol use panerns (Cooper e al., 1992; Cooper,
1994: Kuntsche ef al., 2005; Ham er al.. 2000).

The distinction between alcohol use patterns in genemal is
between heavy, problematic alcohol use on the one hand and
normative alcohol use on the other hand. Studies show that
heavy, problematic drinking is typically related 1o enhance-

et al,, 2005; Ham e al., 2009). Instead of using effective
sirategies such as acceptamce. problem solving and re-
appraisal (Aldeo ef al, 20011), relying on alcohol o regulate
or cope with emolions can be seen as problematic and could
lead to heavy or problematic drinking later in life. On the
other hand, since drinking alcohol in many cultures is incor-
porated into social events such as dinners. parties and even
rituals, it is to be expected that the majorty of adolescents
report social motives for drinking.

When one thinks of these social situations in which drink-
ing alcohol is normative, probably parents serve as the first
drinking reference for children. In both theory and empirical
research, it is indeed sugpested that parental alcohol use is &
predictor of adolescent alcohol use. A vast body of research
has investigated the direct effects of parental alcobol use on
adolescent and young adult aleohol use (White er afl., 2000;
Alati er al,, 2005; Duncan e al, 2006; Van der Zwaluw
ef al., 2008). In this work, modeling (Bandura, 1986) is con-
sidered the primary driving mechanism; adolescents see their
parents drink and model this behavior, Recently, however,
cognitive theories have suggested that modeling is probably
a more indirect process (Pajares, 1997 Zimmer-Gembeck
and Collins, 2006). A child that sees his’her parents drink st
birthday parties and having fun is likely o internalize the
idea that drinking alcohol is associated with having fun ot
parties (social drnking motive). This will eventually increase
the likelihood that the child itself will be drinking at parties
later. A few studies indeed showed that parental alcohol use
is related to adolescent alcohol use through adolescent drink-
ing motives (Chalder e al., 2006; Miller and Kunische,
2011).

In an attempt o further define this mechanism, Camphbell
and Oel (20100 have put forward the hyvpothesis that also
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PARENTS
Avoid Enabling

Maintaining a
Healthy Home

Environment




PARENTS
Avoid Enabling

Maintaining a
Healthy Home
Environment




PARENTS
Empowering

Maintaining a
Healthy Home
Environment




CHAT
QUESTION

What did you do when you wanted to
get your parents to give in ?

Normalize the Tactics

Bandwagon
Repetition
Innuendo

Act Now
Modernism

Old Fashioned
Could Be Worse
Divide

X N X X X X X

“Everyone is doing it”
“Can I stay out”

“Greg's parents trust him”
“I need this signed today”
“You guys are so clueless”
“Your so old fashioned”
“Its only beer”

“Ask the easy parent”

37



STAKEHOLDERS
Avoid Enabling
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Application: From Enabling to Empowering

Breakout Groups Instructions

Attempt to reach consensus on if the scenario is enabling. If you think it may be , go ahead
and list a few strategies for making the response one that empowers.

Get as far as you can in the 10 minutes.

Of course, “it depends”, we can agree that many factors about the child or the circumstance
should be considered, so make your case for the response that builds self reliance and avoids
fixing.

Have fun, be respectful of other views and opinions.

You will be in breakout for 10 minutes



Consensus Activity: From Enabling to Empowering

Enabling?
Promote Empowering

Enabling?
Promote Empowering

You get a call from John’s
math teacher that he hasn’t
done his homework for two
weeks. His father has been

increasing frustrated with John.

You help John get caught up
but decide not to tell dad.

Sam has been on the fence about
what he wants to do after high
school. He hasn’t submitted
applications or started the ball
rolling.

You start filling out Sam's
applications and schedule a meeting
with the college counselor

- A

Enabling?
Promote Empowering

Enabling?
Promote Empowering

Sheila forgot to bring her
lunch to school again. She has
money and can buy stuff from

the vending machine or borrow
money from her friend again.

You call in late for work and
drop her lunch off at school.

Maria is refusing to help with
chores and look after her younger
brother. She spends 3 to four
hours a day on her phone

You make a deal that she can
have her own Instagram account
with no restrictions if she does
her chores on time.



Application: Enabling and Teachers

Breakout Groups Instructions

Attempt to reach consensus on if the scenario is enabling. If you think it may be , go ahead
and list a few strategies for handling the scenario differently.

Get as far as you can in the 10 minutes.

Of course, “it depends”, we can agree that many factors about the student or the circumstance
should be considered, so make your case for the response that builds doesn’t cover up or
enable the behavior

Have fun, be respectful of other views and opinions.

You will be in breakout for 10 minutes



Consensus Activity: Enabling Teachers

Upon returning from lunch you
observe a group of students
vaping on the far edge of the

parking lot. You realize that you

only have a few minutes before
your next class.

Enabling? You decide to go inside and
Options don’t mention this to anyone.

Just before the bell rings, you walk
toward the front of the class as
you glance down you see Justin’s
phone showing friends photos. He
is shown doing shots with a with a
classmate.

Enabling? You ask him to put the phone
Options away and take out his books.

Enabling?
Options

Enabling?
Options

On your way to the teachers’
lounge, you overhear a group of
students using foul language and

joking about a how drunk Sean got

at Paul’s party. You glance back at

them, and they are pretending to
throw up and laughing.

You don’t think you have time to
address this, so you keep walking.

You ask your students to write in a
journal on any subject they choose and
offer confidentiality. You read in Sylvia’s
that she tried mushrooms last Saturday.

You share concerns. She assures you that
she was simply curious, and she doesn’t
plan on using it again.

You say... thank goodness and keep it
between the two of you.
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RHODE ISLAND SAP PROJECT SUCCESS LOGIC MODEL
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